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Abstract 
This study aims to: 1) find out the partial influence between differentiated learning on student 
wellbeing, 2) find out the partial influence between the Pancasila Student Profile Strengthening 
Project (P5) on student wellbeing, and 3) find out simultaneously between differentiated and 
differentiated learning on student wellbeing, 2) find out the partial influence between the 
Pancasila Student Profile Strengthening Project (P5) on student wellbeing. The research 
method used in this study uses a quantitative method with a research sample to teachers at 
Malang Regency State Elementary Schools by taking two sub-districts as research locations. 
The technique used in this study was through purposive random sampling of 117 respondents. 
The results of the study show that differentiated learning has a significant effect on student 
wellbeing. The application of learning that adapts to the needs and characteristics of students 
is able to create a pleasant learning atmosphere and improve the emotional, social, and 
cognitive well-being of students. Meanwhile, the Pancasila Student Profile Strengthening 
Project (P5) has not had a significant impact because its implementation still focuses on the 
final product, not on the process of forming values and character. However, when both are 
applied simultaneously and meaningfully, differentiated learning and P5 complement each 
other in supporting student well-being holistically. 

1. Introduction 
Basic education plays a strategic role in building the foundation of character and student 

welfare. At the primary school level, efforts to create an inclusive and holistic learning environment 
have become a key focus in national education policies. One of the approaches that is currently 
prominent is differentiated learning, which seeks to meet the learning needs of each student based 
on differences in abilities, interests, and learning styles (Tomlinson, 2017). This approach is 
considered relevant because it provides equal opportunities for every student to develop to their 
potential. 

On the other hand, the implementation of the Pancasila Student Profile Strengthening 
Project (P5) through the Independent Curriculum aims to form a young generation that is not only 
academically capable but also has a strong character and is in line with Pancasila values, such as 
mutual cooperation, independence, and diversity (Ministry of Education and Culture, 2022). The 
program integrates project-based learning that is relevant to real-life contexts, thus encouraging 
students to think critically, collaborate, and increase empathy. 

Recent advances show that differentiated learning has been shown to increase student 
engagement in the learning process (De Neve et al., 2015). In addition, research on P5 shows its 
potential in supporting the development of students' social and emotional competence, which is an 
important component of student wellbeing (Rahayu et al., 2023). However, the relationship between 
differentiated learning and P5 in improving student welfare is still minimally explored, especially in 
the context of elementary schools. This leaves a gap in the academic literature, where there is not 
much empirical evidence to support how the synergy of these two approaches can affect students' 
emotional, social, and academic well-being. 

Attention to student wellbeing is increasing along with the recognition that student welfare 
is an important indicator of educational success. Student wellbeing includes interrelated physical, 
emotional, social, and academic aspects (OECD, 2017). Research shows that students with high levels 
of well-being tend to have better academic achievement, positive social relationships, and the ability 
to face challenges more effectively (Park et al., 2020). However, in Indonesia, efforts to integrate 
learning approaches that support student wellbeing are still limited to partial implementation, 
without optimal synergy between curriculum innovation and pedagogical approaches. 
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2. Methods 
This research is a research with a quantitative approach. This research is quantitative 

because all information/data is realized and analyzed in the form of numbers which are then 
described descriptively. Quantitative research is used to look at the partial influence between 
existing variables. A quantitative approach is used to research a specific population or sample, with 
a purposive random sampling technique (Sugiyono, 2011). This research was carried out at SD 
Negeri Malang Regency which is a research population. The samples taken in this study used 
purposive random sampling. The research activity began by carrying out preliminary observations 
at the research site to explore data on differentiated learning and P5 on student wellbeing. 

Data collection uses statistical data analysis instruments, with the aim of testing the 
hypothesis that has been determined. This study uses multiple regression analyzers which aims to 
determine the influence of two independent or independent variables on bound or dependent 
variables. The independent variable in this study was differentiated learning (X1) and P5 (X2), and 
as a bound variable was student wellbeing (Y). 

 

3. Result and Discussion 
A. Results 
1. Normality Test 

One of the requirements for analyzing the data is to conduct a distribution normality test. 
The distribution normality test was carried out to test whether the data on each distributed research 
variable was normal or not. The analysis technique used is through the kolmogorov-smirnov test. In 
carrying out this normality test, the SPSS ver 25 application was used. The test results obtained a 
residual value of asymp.sig (2 tailed) of 0.200 greater than 0.05 (0.200 > 0.05) which indicates normal 
distributed data presented in Table 3.1. 

 
Table. 3.1 Kolmogorov-Smirnov Test Normality Test 

 
  

2. Linearity Test 
After the normality test was carried out, the next linearity test was carried out which was 

used to test the linearity of two differentiated learning free variables (X1) and P5 (X2) with the bound 
variable student wellbeing (Y). This linearity test uses the SPSS 25 application. The determination of 
linearity is seen in the p value in the Sig. column, if the p value is > 0.05 then the data is declared 
linear and if the p value is < 0.05 then the data is declared non-linear. The linearity test between 
differentiated learning variables (X1) and student wellbeing (Y) is shown in table 3.2. 

 
Table 3.2. results of linearity tests X1 and Y 

  
 
From the results of the linearity test as shown in table 3.2, a deviation from linearity value 

of 0.210 (p > 0.05) and an F value of 1.336 can be concluded that the differentiated learning variable 
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(X1) and student wellbeing (Y) have a linear relationship, which means that if there is an increase in 
the differentiated learning variable, it will also occur in student wellbeing. 

The next test is to test the linearity between the P5 (X2) and student wellbeing (Y) variables. 
The test in determining linearity is to look at the p value in the Sig deviation from linearity column. 
The results of the linearity test using SPSS 25 were obtained data as shown in table 4.3, namely at the 
sig deviation from linearity value of 0.448 (p > 0.05) so that the relationship between the variable P5 
(X2) and student wellbeing (Y) has a linear relationship. Thus, it means that if there is an increase in 
the P5 variable, it will also occur in student wellbeing. 

 
Table 3.3. results of linearity tests X2 and Y 

  
 

3. Uji Hypothesis 
3.1. The Effect of Differentiated Learning on Student Wellbeing 

In the first stage, Hypothesis 1 (H1) will be tested hopefully, namely the effect of 
differentiated learning on student wellbeing. This test was carried out using SPSS 25 to prove 
whether H1 was acceptable or rejected which means there was no effect between differentiated 
learning on student wellbeing. H1 is acceptable if the value of sig < 0.05 or t is calculated > from t 
table, then there is a significant relationship between the two variables. To be able to find out the 
relationship between X1 and Y, the t-test is used. The sig value of the results of this t-test is used as 
the basis for determining whether H1 is accepted or rejected. The results of the t-test calculation can 
be seen in table 3.4. 

 
Table 3.4 Results of the t test 

 
  
Based on table 3.4, the t-value of the calculated variable (X1) was obtained as 4.386 which 

means it is greater than the t table (4.386 > 1.981) and the sig value is 0.000 < 0.05. Based on these 
data, there is an influence between differentiated learning variables (X1) on student wellbeing (Y). 
so that it can be concluded that hypothesis 1 (H1) is acceptable. 

Furthermore, to be able to determine the degree of relationship between differentiated 
learning variables (X1) and student wellbeing (Y), it was carried out through the Pearson correlation 
test. The test was carried out to find out how much influence the free variable had with the bound 
variable. The results of the Pearson correlation calculation are shown in table 3.5. 

 
Table 3.5 Pearson X1-Y Correlation Analysis 
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The determination of the relationship between variables is based on the significance value if 
< 0.05 then there is a correlation, while if > 0.05 then there is no correlation. From the data displayed 
in table 3.4, a sig value of 0.000 was obtained which indicates that it is smaller than 0.05 (0.000 < 
0.05) which means that there is a correlation between differentiated learning and student wellbeing. 
Meanwhile, the degree of relationship between differentiated learning and student wellbeing is seen 
from the pearson correlation of 0.387 which can be concluded in the medium category as shown in 
Table 3.5. 

 
3.2. Influence of P5 on Student Wellbeing 

The next test was carried out on the P5 variable (X2) on student wellbeing (Y). This test is 
done through the t-test to find out if hypothesis 2 (H2) is acceptable or rejected. The reference in 
determining whether the hypothesis is accepted if the value of sig < 0.05 or t is calculated > from t 
table, then there is a significant relationship between the two variables. The t-value of the table with 
a confidence level of 0.05 with 117 samples was obtained 1.1.981. Based on the results of the t-test 
as shown in table 4.4 where the calculated t-value on the P5 variable (X2) is 0.745 which means it is 
smaller than the t table (0.745 > 1.981) and the sig value is 0.458 > 0.05. Based on these data, there 
is an influence between the P5 (X2) variable on student wellbeing (Y). so it can be concluded that 
hypothesis 2 (H2) is rejected. 

Furthermore, to be able to determine the degree of relationship between the P5 variable 
(X2) and student wellbeing (Y), it was carried out through the Pearson correlation test. The test was 
carried out to find out how much the free variable (X) and the bound variable (Y) influenced. The 
results of the Pearson correlation calculation are shown in Table 3.6. 

 
Table 3.6 Pearson X2-Y Correlation Analysis 

 
 
In determining the relationship between variables is based on the significance value if < 0.05, 

there is a correlation, while if > 0.05, there is no correlation. From the data displayed in table 4.6, a 
sig value of 0.285 was obtained which indicates that it is greater than 0.05 (0.285 > 0.05) which 
means that there is no correlation between P5 and student wellbeing. Meanwhile, the degree of 
relationship between teacher training and the effectiveness of the implementation of the 
independent curriculum is seen from the pearson correlation of 0.100 which can be concluded in the 
weak category. 

 
3.3. The Influence of Differentiated Learning 

The final test was to determine the simultaneous effect between differentiated learning 
variables (X1) and P5 (X2) on student wellbeing (Y). To be able to determine the relationship 
simultaneously, Test F is used. The criteria to determine whether there is an influence use a reference 
if the value of Sig.< 0.05, then the independent variables (X1 and X2) simultaneously affect the 
dependent variable (Y). The results of the F Test are known as shown in table 4.7. From the results 
of the F test as shown in table 3.7, it is known that the sig value is 0.000 or less than 0.05 (0.000 < 
0.05). Based on the results of the F Test, it can be concluded that Hypothesis 3 (H3) is acceptable.  
This means that there is a simultaneous influence between differentiated learning variables and P5 
on student wellbeing.  

 
Table 3.7 Test Results F 
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 Furthermore, to be able to determine the amount of contribution of the free variable to the 

bound variable, it can be seen from the value of R or the determination coefficient presented in table 
3.8. in the form of a summary model. Based on the results of the summary model, an R value of 0.393 
or 39.3% was obtained. This indicates the magnitude of the influence of differentiated learning 
variables and P5 has an influence of 39.3% on student wellbeing. 

 
Tabel 3.8 Model summary 

 
 

B. Discussion 
In the first hypothesis test (H1), which tested the effect of differentiated learning on student 

wellbeing, analysis using the t-test showed that the calculated t value (4.386) was greater than the 
table t (1.981), with a significance value of 0.000 (below 0.05). This shows that the H1 hypothesis is 
accepted, which means that there is a significant influence of differentiated learning on student 
wellbeing. Based on the Pearson correlation test, a correlation value of 0.387 indicates that the 
relationship between differentiated learning and student wellbeing is in the strong category.  

This result is in line with Tomlinson's (2017) theory which states that differentiated learning 
allows teachers to adjust the learning process to students' readiness, interests, and learning profiles. 
When individual learning needs are met, students feel valued, more confident, and more engaged in 
the learning process. This creates a learning atmosphere that supports their emotional, social, and 
academic well-being. Previous research has also supported these results. Santangelo & Tomlison 
(2012) emphasized that differentiated learning increases students' motivation and confidence 
because they gain learning experiences that suit their respective potentials and learning styles.  

In the context of elementary schools in Malang Regency, teachers who apply the 
differentiation strategy of content, processes, products, and learning environments have proven to 
be able to create a classroom atmosphere that is more adaptive to student differences. Teachers who 
provide freedom to choose the form of assignments, variety of learning media, and personalized 
feedback also foster a feeling of acceptance and appreciation by students. This condition has a 
positive impact on the emotional aspects (joy, confidence), social (positive relationships with 
friends), and cognitive (active learning involvement) students. 

Thus, it can be concluded that differentiated learning is not only pedagogically important, 
but also functional in creating overall student well-being. Teachers who are able to understand the 
learning characteristics of students and adjust teaching strategies will form a more personalized, 
meaningful, and enjoyable learning experience. Through this approach, students feel valued as 
unique individuals, which ultimately improves their emotional, social, and cognitive well-being in 
school. Differentiated learning is one of the tangible manifestations of the principle of "freedom of 
learning", where the happiness and welfare of students are at the center of the educational process. 

The second hypothesis (H2) test analyzed the effect of P5 on student wellbeing. Based on the 
results of the t-test, the calculated t-value of 0.745 is smaller than the table t (1.981), with a 
significance value of 0.458 (greater than 0.05). This shows that H2 is rejected, so it can be concluded 
that P5 has no significant effect on student wellbeing. The Pearson correlation test showed that the 
correlation value was 0.100, which indicates a category of weak relationship between P5 and student 
wellbeing. 

Conceptually, the Ministry of Education and Culture (2022) explained that P5 aims to form 
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Indonesian students who have character, critical reasoning, creativity, mutual cooperation, 
independence, and noble character. However, previous research suggests that the success of P5 
depends heavily on the extent to which teachers are able to facilitate a reflective and collaborative 
learning experience, not just completing projects (Yuliana et al., 2023). In practice, the 
implementation of P5 is often still oriented towards the final product, not on the process of forming 
student values and characteristics. 

This can happen due to limited time, resources, or the teacher's understanding of the essence 
of P5. As a result, the dimensions of student well-being, such as feelings of meaning, healthy social 
relationships, and satisfaction with the learning process, have not fully grown from the project's 
activities. 

Thus, it can be concluded that P5 has not had a significant impact on student wellbeing 
because its implementation is still procedural and has not fully cultivated the emotional and social 
dimensions of students. P5 actually has great potential as a forum for character formation and 
student welfare but requires more in-depth assistance and understanding from teachers so that 
project activities really focus on the process of internalizing values, self-reflection, and social 
cooperation. If implemented consistently and meaningfully, P5 can be an important means to 
improve the holistic well-being of students.  

Simultaneous tests using the F Test were carried out to find out whether the two 
independent variables (deicirculated learning and P5) simultaneously had a significant effect on 
student wellbeing. The test results showed a significance value of 0.000 (less than 0.05) and a 
determination coefficient value (R2) of 0.393, This shows that the two variables together contribute 
39.3% to the well-being of students, while the rest are influenced by other factors outside this 
research model, so the third hypothesis (H3) is accepted.  

Theoretically, these results reinforce the view of the OECD (2017) which affirms that student 
well-being is influenced by the quality of an emotionally, socially, and academically supportive 
learning environment. Differentiated learning provides individual support through recognition of 
students' differences, while P5 fosters social support through cooperation, tolerance, and mutual 
cooperation. The two complement each other in creating a positive and meaningful learning 
atmosphere. 

In addition, according to Park et al. (2020), student well-being depends not only on academic 
learning experiences, but also on social engagement and meaning, personal gain from school 
activities. By combining a differentiation approach and a P5 project, teachers can foster a balance 
between cognitive achievement and students' social-emotional development. 

Thus, it can be concluded that differentiated learning and P5 simultaneously have a strategic 
role in building complete student wellbeing. The combination of the two creates a balance between 
individual freedom of learning and social responsibility in the context of Pancasila values. Teachers 
who are able to integrate differentiation approaches with meaningful project activities will create 
learning experiences that are not only academically effective, but also emotionally and socially 
healthy. In the context of the implementation of the Independent Curriculum, this synergy is the key 
to realizing education that is in favor of students, a joyfull education. 

 

4. Conclusion 
Based on the results of the research, it can be concluded that differentiated learning and the 

Pancasila Student Profile Strengthening Project (P5) have different relationships with student 
wellbeing, both partially and simultaneously. The results of the first hypothesis test showed that 
differentiated learning had a significant influence on student wellbeing, with a calculated t value 
(4.386) greater than the table t (1.981) and a significance value of 0.000 (< 0.05). A correlation value 
of 0.387 indicates a relationship in the strong category. This indicates that the more optimal the 
application of differentiated learning, the higher the level of student welfare. Teachers who are able 
to adapt learning strategies to the needs, interests, and characteristics of students are proven to be 
able to create a fun learning atmosphere, support active engagement, and improve students' 
emotional, social, and cognitive well-being. 

In the second hypothesis, the results showed that P5 had no significant effect on student 
wellbeing, with a calculated t value (0.745) smaller than the table t (1.981) and a significance value 
of 0.458 (> 0.05). A correlation value of 0.100 indicates a weak relationship between the two 
variables. This indicates that the implementation of P5 in elementary schools is still procedural and 
has not fully fostered the emotional and social well-being of students. The implementation of P5 still 
focuses on the final product of the project, not on the process of reflection on values and the 
formation of student character in depth. 

Simultaneously, the results of the F test showed that differentiated learning and P5 together 
had a significant effect on student wellbeing, with a significance value of 0.000 (< 0.05) and a value 
of determination coefficient (R² = 0.393). This means that both variables simultaneously contributed 
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39.3% to student welfare, while the rest were influenced by other factors outside of this study. These 
results confirm the importance of synergy between learning strategies that are responsive to 
individual needs (differentiation) and meaningful collaborative activities (P5) in supporting student 
well-being holistically. 
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