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Abstract: Mastery of vocabulary is a fundamental foundation in learning Arabic, especially for
first-year students enrolled in the ALBI (Al-‘Arabiyyah li an-Natigin bi al-Lughah al-
Indunisiyyah) Application as an intensive program to strengthen their language
competence. However, weak vocabulary retention often becomes a challenge that
hinders the fluency of the learning process and the comprehensive acquisition of
language skills. This study aims to analyze the implementation of the Silent Way Method
as an innovative instructional strategy to enhance students’ vocabulary memory while
emphasizing the synergy between the scholarly tradition of Arabic and modern learning
approaches. The Silent Way Method highlights students’ active roles through the use of
visual media, symbols, colors, and non-verbal instructions, thus encouraging them to
discover, understand, and memorize vocabulary independently and contextually. This
research employs a qualitative approach with a case study design. Data collection
techniques include direct observation of the learning process of students in the Faculty
of Tarbiyah and Teacher Training, particularly in Class A of the ALBI Application at UIN
Sunan Ampel Surabaya, in-depth interviews with lecturers and participating students,
and documentation studies. The data were analyzed descriptively and qualitatively. The
findings show that the implementation of the Silent Way Method significantly
contributes to improving students’ vocabulary retention, encouraging active
participation, and building students’ confidence in language practice. The synergy
between innovative approaches and the scholarly tradition of Arabic is expected to serve
as an adaptive, relevant, and sustainable learning model. These findings are expected to
provide practical contributions for lecturers, program managers, and curriculum
developers in designing more effective Arabic language teaching strategies in the
modern era.

Keywords: ALBI Application, Arabic Vocabulary, Learning Innovation, Scholarly Tradition, Silent
Way.

INTRODUCTION
Background of the Study

Vocabulary mastery is the cornerstone of foreign language learning, as it provides the
essential building blocks for communication, comprehension, and expression. Nation (2017)
asserts that the success of communication is largely influenced by the amount and quality of
vocabulary acquired. In Arabic language education, vocabulary acquisition holds even greater
significance because of the structural complexity of the language, which requires learners to
build a strong lexical foundation before mastering the four skills: listening, speaking, reading,
and writing.

Despite its importance, vocabulary retention remains a persistent challenge,
particularly among non-PBA (Arabic Language Education) students who participate in
intensive Arabic programs such as the ALBI (Al-‘Arabiyyah i an-Natigin bi al-Lughah al-
Indunisiyyah) Application at UIN Sunan Ampel Surabaya. These learners often display difficulty
in recalling newly learned vocabulary after a short period, which negatively affects their
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fluency and overall performance. This challenge can be attributed to weak memory retention,
ineffective learning strategies, and the absence of continuous reinforcement mechanisms
(Algahtani, 2015).

Theoretical Perspectives on Vocabulary Learning

Scholars in applied linguistics have developed various theoretical frameworks to
understand how vocabulary is best acquired and retained. Nation (2013) highlights three key
dimensions of vocabulary knowledge: form, meaning, and use. Successful retention requires
learners to go beyond mere recognition and develop the ability to apply vocabulary
meaningfully in communicative contexts. Similarly, Schmitt (2010) stresses the importance of
deliberate learning strategies such as repetition, contextual learning, and learner autonomy.

These perspectives are consistent with insights from cognitive psychology. Brown
(2007) emphasizes that meaningful learning takes place when learners are actively involved in
the process of constructing knowledge rather than passively receiving information. Without
active engagement, vocabulary learning often becomes shallow and easily forgotten.
Research by Khan (2020) and Alsaif (2019) further demonstrates that learners tend to forget
between 40% and 60% of newly acquired vocabulary within two weeks if the words are not
reinforced through structured practice.

Interestingly, traditional Islamic education has long emphasized principles that align
with these modern theories. The use of repetition (tikrar), teacher-guided instruction
(talagqi), and persistence (mujahadah) have proven effective in ensuring knowledge retention
across generations of learners. Therefore, integrating modern applied linguistics theories with
Islamic learning traditions may provide a more comprehensive and sustainable approach to
vocabulary mastery.

1. Cognitive Psychology of Memory
The process of forgetting is well explained by Ebbinghaus’ Forgetting Curve, which
demonstrates that learners can lose up to 70% of newly acquired information within
24 hours without reinforcement (Ebbinghaus, 1964). This phenomenon is highly
relevant in vocabulary learning, where learners frequently forget words if they are
not reviewed systematically. Brown (2007) further adds that deep processing where
learners engage meaningfully with vocabulary rather than rote memorization leads
to stronger long-term retention.

2. Constructivist Approaches
Constructivist theories argue that learning is not a passive process of absorption but
an active process of constructing meaning. Piaget (1970) emphasizes assimilation
and accommodation as key processes in cognitive development, while Vygotsky
(1978) introduces the concept of the Zone of Proximal Development (ZPD),
highlighting the importance of scaffolding by teachers and peers. These frameworks
support the idea that vocabulary learning must involve meaningful interaction,
discovery, and guided practice rather than mere repetition.

3. Motivation and Autonomy
Learner motivation plays a critical role in vocabulary acquisition. According to Self-
Determination Theory (Deci & Ryan, 1985), intrinsic motivation driven by autonomy,
competence, and relatedness promotes deeper learning and persistence. Studies in
foreign language learning (Noels, 2001; Dornyei, 2005) consistently demonstrate
that motivated learners are more likely to retain vocabulary over the long term.

4. Cognitive Load Theory
Sweller (1994) introduces Cognitive Load Theory, which explains that excessive
information presented at once overwhelms working memory and reduces retention.
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In vocabulary learning, presenting too many words without sufficient practice leads
to cognitive overload. Therefore, instructional methods should minimize extraneous
load and encourage learners to focus on essential forms, meanings, and uses of
vocabulary.

Theoretical Basis of the Silent Way

The Silent Way is grounded in constructivist theory, which emphasizes that knowledge
must be constructed by learners through active engagement. According to Gattegno (1972),
the teacher’s role is not to transmit knowledge but to facilitate conditions for learners to
discover the language. Silence functions as a pedagogical strategy to (1) shift the focus of
learning from the teacher to the learner, (2) enhance learner independence, creativity, and
confidence, and (3) encourage hypothesis testing, self-correction, and collaborative problem-
solving.

Recent studies have reaffirmed the method’s relevance in modern contexts.
Mohammed (2024) demonstrated that the Silent Way, when integrated with other
approaches such as Total Physical Response (TPR) and Suggestopedia, significantly improves
learners” motivation and language outcomes. Similarly, a local study by Lestari and Riswanto
(2022) found that the method had a measurable positive effect on vocabulary achievement
among junior high school students in Indonesia, highlighting its effectiveness in strengthening
vocabulary retention across diverse learning settings.

The ALBI Application (e sui! aall dblld iy 1)

The ALBI (Al-‘Arabiyyah li an-Natigin bi al-Lughah al-Indunisiyyah) Application is an
intensive Arabic language program implemented in several Islamic universities in Indonesia,
including UIN Sunan Ampel Surabaya. It is designed to strengthen the four fundamental
language skills listening (istima‘), speaking (kalam), reading (gira’ah), and writing (kitabah) so
that students are better equipped to comprehend Islamic texts and engage with Arabic-based
academic resources (Sofyan, 2019).

In line with recent developments in language education policy, Musthofa (2022)
underscores the importance of adopting the Common European Framework of Reference for
Languages (CEFR) in Arabic teaching at Islamic higher education institutions in Indonesia. This
framework is highly relevant for ALBI, as it provides measurable standards of proficiency and
allows for a systematic progression of learners’ language competence.

The Silent Way as an Innovative Approach in the ALBI Application

In response to the challenges of vocabulary retention, one promising method is the
Silent Way, developed by Caleb Gattegno (1972). The method represents a radical departure
from traditional, teacher-centered instruction. Instead of lengthy explanations, the teacher
uses silence strategically to encourage learners to discover and internalize new vocabulary
autonomously. Richards and Rodgers (2014) note that the Silent Way promotes deeper
cognitive involvement through the use of visual aids (colored rods, charts) and kinesthetic
learning activities.

The Silent Way is especially relevant in the ALBI Application context because it not only
promotes learner autonomy but also allows for meaningful interaction, self-correction, and
collaborative learning. These principles resonate with modern language teaching while still
aligning with Islamic educational values such as independent striving (ijtihad) and sincerity.

Relevance of the Silent Way in the ALBI Context
In the context of the ALBI application, the Silent Way offers several advantages:
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1. Promoting learner autonomy: encouraging students to discover meaning
independently rather than relying solely on instructors.
2. Facilitating self-correction: consistent with principles of self-regulated learning.
3. Enhancing collaborative learning: enabling students to work together in
hypothesizing, testing, and correcting language.
4. Aligning with Islamic educational values: particularly diligent intellectual effort
(ijtihad) and sincerity in learning.
Thus, integrating the Silent Way into the ALBI application can be considered an innovative
strategy that bridges modern language teaching methodologies with the spiritual and ethical
values of Islamic education.

Research Gap

Although numerous studies have examined vocabulary learning strategies in foreign
language contexts, only a limited number have focused specifically on the challenges of Arabic
vocabulary retention in Islamic higher education. For instance, Hamdani and Fajri (2021)
found that most students in Islamic universities still rely heavily on rote memorization and
teacher explanations, resulting in low long-term retention. Meanwhile, Alrabai (2022)
confirmed that incorporating learner autonomy and visual strategies significantly improves
retention, but such approaches have rarely been tested in Arabic application with strong
traditional frameworks like ALBI. This gap highlights the importance of conducting further
research that not only evaluates the effectiveness of the Silent Way in vocabulary retention
but also explores how it can be harmonized with Islamic educational traditions.

Purpose of the Study

Based on the background and research gap, this study aims to investigate the
application of the Silent Way method in the ALBI (Al-‘Arabiyyah li an-Natigin bi al-Lughah al-
Indunisiyyah) Application at UIN Sunan Ampel Surabaya, focusing specifically on its role in
strengthening vocabulary retention among non-PBA students. Furthermore, the study seeks
to examine how modern learner-centered strategies can complement traditional Islamic
pedagogical values to create a holistic and sustainable approach to Arabic vocabulary
learning.

METHOD

This research employed a qualitative approach with a case study design. This approach
was chosen to explore in-depth the process of implementing the Silent Way Method in the
context of Arabic vocabulary learning in ALBI (Al-‘Arabiyyah li an-Natigin bi al-Lughah al-
Indunisiyyah) application classes, as well as to explore the direct experiences of students and
lecturers in this learning practice (Creswell & Poth, 2018). The study subjects consisted of
Class A ALBI Program students at the Faculty of Tarbiyah and Teacher Training, UIN Sunan
Ampel Surabaya, as well as the lecturers teaching Arabic in those classes. Subjects were
selected using purposive sampling, based on their active involvement in the learning process
using the Silent Way approach. The study lasted one semester, with 30 students (12 males
and 18 females) from various high school/Islamic high school (SMA/MA) backgrounds
participating.

Table 1. Categories of Research Subjects

Category Number Percentage
Male Students 12 40%
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Female Students 18 60%
Total 30 100%

As shown in Table 2, a total of 30 participants were involved in this study, consisting of
12 male students (40%) and 18 female students (60%). The higher number of female students
reflects the demographic trend commonly found in teacher education programs, particularly
in language education disciplines, where female students often dominate enrollment
(Alharthi, 2022). This gender imbalance may also influence the dynamics of classroom
participation, interaction styles, and learning motivation.

Data collection techniques in this study included: 1) Direct observation, to document
classroom learning activities, including the use of visual aids, non-verbal interactions, and
student responses to the methods used. 2) In-depth interviews, conducted with the lecturer
and several students to explore the perceptions, challenges, and impacts of implementing the
Silent Way Method on vocabulary retention. 3) Documentation study, consisting of analysis of
learning tools, vocabulary teaching materials, learning evaluation results, and reflective notes
from the instructors.

First, direct observation was conducted systematically to document classroom learning
activities. The researcher paid close attention not only to the formal delivery of instruction
but also to the nuances of classroom dynamics, including the lecturer’s use of visual aids,
gestures, and other non-verbal communication strategies. Student responses, such as
attentiveness, participation, hesitation, and collaborative interactions, were also recorded in
field notes. This method provided real-time evidence of how the Silent Way Method was
applied in practice and how students engaged with the vocabulary learning process.

Second, in-depth interviews were carried out with the lecturer as well as selected
students. Semi-structured interview guides were developed to ensure flexibility while
maintaining focus on the key aspects of the study. With the lecturer, the interviews explored
pedagogical considerations, teaching experiences, and challenges in adapting the Silent Way
to Arabic language learning. With students, the interviews investigated perceptions of the
method, personal difficulties in vocabulary retention, as well as the perceived benefits and
drawbacks of the approach. These interviews allowed the researcher to uncover perspectives
that could not be directly observed during classroom sessions.

Third, documentation study was undertaken by analyzing various forms of teaching
and learning artifacts. These included lesson plans, vocabulary teaching materials, students’
evaluation results, and reflective notes written by the instructors. The documentation
provided an additional layer of evidence, enabling the researcher to validate findings from
observation and interviews. Furthermore, the written materials allowed the identification of
alignment (or misalignment) between intended instructional design and actual classroom
practice.

The data obtained were analyzed descriptively and qualitatively through three main
stages: data reduction, data presentation, and conclusion drawing (Miles, Huberman, &
Saldana, 2014). Data validity was maintained through triangulation of sources and methods,
as well as checking the validity of the findings through discussions with experts and ALBI
Program instructors.

DISCUSSION AND FINDINGS

The implementation of the Silent Way method in the ALBI Application in Class A of the
Faculty of Tarbiyah and Teacher Training, UIN Sunan Ampel Surabaya, demonstrated
significant results in improving vocabulary retention among new students. Observations
noted that the use of visual media such as color cards, phonetic symbols, and non-verbal
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instructions enabled students to engage contextually, guessing, understanding, and using
vocabulary independently. Interviews with lecturers revealed that Silent Way reduced teacher
dominance and increased student learning independence. Students spoke more than they
listened, and actively discovered vocabulary on their own, in line with the principle of learner
autonomy in the Silent Way method (Gattegno, 1972; Wibowo & Harahap, 2022).

Students participating in the ALBI Application stated that although they initially
experienced confusion due to the limited verbal explanations, they were helped by the
consistent color and gesture system. This method helped them retain vocabulary longer due
to the combination of visual and contextual approaches (Zaky et al.,, 2023). Learning
evaluation documentation showed that students' average vocabulary retention scores
increased by 25% within the first four weeks. Confidence in language practice also increased
because the classroom created a collaborative and less intimidating atmosphere.

Table 2. Improvement of Average Vocabulary Retention Scores of ALBI Application Students
(Class A)

Week Average Score Description
Pre-test (Week 0) 55 Before implementing the *Silent Way*

method

Week 1 62 Initial implementation, starting to adapt to
color cards & symbols

Week 2 63 Students are rTwore active irj guessing
vocabulary, starting to feel confident

Week 3 79 Participation mcreasgs, students become
accustomed to the visual system
Significant ~ improvement vocabular

Week 4 80 & P ’ y

retention is more stable

Note: A 25-point increase was observed (from 55% to 80%) within 4 weeks. Furthermore,
observations indicated an increase in students' confidence and independence in using new
vocabulary.

Furthermore, the application of the Silent Way in this context resonates with the
principle of discovery learning emphasized by constructivist theories (Piaget, 1970; Vygotsky,
1978). By requiring students to construct meaning actively, rather than passively receiving
knowledge, the method encouraged deeper cognitive engagement and fostered long-term
memory retention. The consistent use of color-coded media not only served as mnemonic
devices but also reduced extraneous cognitive load (Sweller, 1994), allowing students to focus
on integrating new vocabulary into communicative use.

Another noteworthy finding was the shift in classroom dynamics. Teachers functioned
more as facilitators than knowledge transmitters, guiding students’ discovery process rather
than providing direct explanations. This finding aligns with learner-centered pedagogies in
second language acquisition (Brown, 2007; Richards & Rodgers, 2014), where students’ active
participation is seen as the key driver of linguistic development. Students reported feeling
more responsible for their own learning, reflecting the spirit of learner autonomy (Dornyei,
2005; Alrabai, 2022).

In addition, the Silent Way appeared to strengthen students’ intrinsic motivation. As
learners successfully decoded vocabulary through interaction with visual cues and peer
collaboration, they experienced a sense of achievement that reinforced their willingness to
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engage further (Deci & Ryan, 1985). This motivational aspect was evident in classroom
observations, where students voluntarily practiced vocabulary beyond the minimum
requirements. The classroom environment thus shifted into a more collaborative space,
where learners supported each other in overcoming difficulties, contributing to a positive
affective climate essential in language learning (Noels, 2001).

Overall, these findings suggest that the Silent Way method, when adapted to the ALBI
Application, is not only effective in improving vocabulary retention but also in promoting
learner autonomy, intrinsic motivation, and collaborative learning culture. This indicates the
method’s potential as a sustainable approach for intensive Arabic programs targeting
beginner-level students in higher education.

Table 3. Comparison of Traditional and Innovative Teaching Strategies

Aspect Traditional Strategies Innovative Strategies

Collaborative learning,
) Lecture-based grammar- | task-based learning, Silent

Teaching Methods . ’ . ) ”
g translation, teacher-centered | Way, integration with ALBI

app

. L Active articipation,

Passive participation, P P

problem-solving, project-
based activities

Utilization of ALBI,
multimedia, gamified
applications

Authentic practice through
discussions, simulations,
and peer interactions
Summative, paper-based | Formative, performance-
exams based, digital feedback

Student Engagement -
838 memorization-focused

Minimal use, primarily

Technology Use textbooks

Limited to classroom drills

Language Practice . .
and written assignments

Assessment

The synergy between the Silent Way pedagogical innovation and traditional Arabic
language practices such as tahfizh, tadrib, and muthala‘ah proved effective. New vocabulary
was also implemented through citations of Quranic verses/hadith, making learning
intellectually and spiritually meaningful. Theoretically, these results support Paivio's Dual
Coding theory (Paivio, 1986) and empirical research that found that the combination of visual
and symbolic methods improves student retention and motivation (Wibowo & Harahap,
2022; Zaky et al., 2023).

Thus, the integration of the Silent Way method and traditional Arabic language values
results in an adaptive, contextual, and relevant Arabic language learning model. This model is
worthy of replication in various intensive Arabic language learning programs in higher
education.

CONCLUSION

This study confirms that the Silent Way method is an innovative and effective strategy
for strengthening Arabic vocabulary retention among students in the Arabic Language
Learning Application at UIN Sunan Ampel Surabaya. Through visual, symbolic, and non-verbal
approaches, this method successfully encourages students to learn actively, independently,
and contextually. Implementing this method not only improves vocabulary retention but also
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builds students' confidence in language practice. The success of the Silent Way in this context
also lies in its ability to integrate deeply rooted values of traditional Arabic language
scholarship, such as the practice of memorizing the Arabic language (tahfizh), memorizing the
Arabic language (tadrib al-mufradat), and the use of classical verses or quotations in learning.

This synergy between modern and traditional approaches results in an Arabic language
learning model that is adaptive to the needs of the times without abandoning its pedagogical
roots. Thus, the Silent Way method is worthy of being a primary alternative in intensive Arabic
language learning, particularly for strengthening vocabulary for beginners. Further research is
recommended to test the effectiveness of this method on other language skills, such as
istima' and kalam, and to assess its adaptability in various contexts of Islamic higher education
institutions.

Implications

The findings of this study highlight the effectiveness of the Silent Way method in
reinforcing Arabic vocabulary retention among students in the ALBI (Al-‘Arabiyyah li an-
Natigin bi al-Lughah al-Indunisiyyah) application. This implies that alternative and innovative
methods, when synergized with the scholarly tradition of Arabic learning, can significantly
enhance the quality of intensive language programs. The Silent Way not only encourages
learners” autonomy and active engagement but also aligns with the principle of ta’dib
(discipline of knowledge) that underpins classical Arabic education. Furthermore, the
integration of visual aids, color-coded cues, and minimal teacher intervention suggests a
paradigm shift from teacher-centered to learner-centered approaches, which is crucial in
addressing the stagnation of vocabulary mastery often faced by non-PBA students.

Recommendations

1. Curriculum Development — Incorporate Silent Way techniques into the ALBI
application vocabulary modules to complement traditional grammar-based
instruction.

2. Teacher Training — Provide targeted training for instructors on using Silent Way tools
(color rods, charts) to minimize translation-heavy teaching.

3. Blended Learning Integration — Develop digital platforms replicating Silent Way cues
for extended practice outside the classroom.

4. Student Autonomy Enhancement — Encourage peer-teaching and self-assessment
using Silent Way strategies.

5. Further Research — Explore long-term impacts of Silent Way on speaking, reading,
and writing skills across diverse learner backgrounds.

6. Policy Consideration — Promote Silent Way as a complementary approach for
intensive Arabic programs nationwide.
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